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1  A m e r i c a n  S t u d i e s  
" I  A M  N O T  A  R O L E  M O D E L " :  
C H A R L E S  B A R K L E Y  A N D  T H E  M O R A L I T Y  
O F  T E A C H I N G  
B r i a n  W h i t e  
I N T R O D U C T I O N  
B a r k l e y ' s  S t o r y - A n d  O u r s  
I  r e m e m b e r  t h e  f i r s t  t i m e  I  e v e r  s a w  C h a r l e s  B a r k l e y  p l a y  p r o f e s s i o n a l  b a s k e t b a l l .  
I  s a i d  t o  m y s e l f ,  " T h a t  m a n  i s  a  m o n s t e r . "  H e  i s  e n o r m o u s ;  h e  i s  p o w e r f u l ;  h e  i s  
q u i c k ;  h e  i s  g r a c e f u l ;  h e  i s  m e a n .  W h e n  b e i n g  i n t e r v i e w e d ,  h e  m a k e s  v e r y  p l a i n  t h a t  
h e  d o e s  n o t  s u f f e r  f o o l s  g l a d l y  a n d  t h a t  n e a r l y  e v e r y o n e  i s  a  f o o l .  H e  h a s  b e c o m e  a n  
u n u s u a l l y  s u c c e s s f u l ,  u n u s u a l l y  f a m o u s ,  u n u s u a l l y  n o t o r i o u s  a t h l e t e .  B u t  h i s  f a m e  
a n d  n o t o r i e t y  h a v e  n o t  d r i v e n  h i m  i n t o  s e c l u s i o n .  T o  t h e  c o n t r a r y ,  h e  r e f u s e s  t o  b e  
c o n s t r a i n e d  o r  c o n t r o l l e d  b y  p u b l i c  o p i n i o n  o r  t h e  c r u s h  o f  a d u l a t i o n .  H e  g o e s  w h e r e  
h e  w a n t s  t o  g o  a n d  d o e s  w h a t  h e  w a n t s  t o  d o .  A f t e r  a  g a m e ,  h e  g o e s  o u t  o n  t h e  
t o w n .  H e  s p e n d s  t i m e  i n  b a r s ,  b u t  h a s  n e v e r  ( t o  m y  k n o w l e d g e )  b e e n  a c c u s e d  o f  
b e i n g  o u t  o f  c o n t r o l  o r  o f  h a v i n g  h a d  t o o  m u c h  t o  d r i n k .  U n f o r t u n a t e l y ,  t h i s  c a n n o t  b e  
s a i d  o f  c e r t a i n  o f  h i s  f e l l o w  p a t r o n s .  
I n  t h e  p a s t  f e w  y e a r s ,  s e v e r a l  p e o p l e  w h o  o b v i o u s l y  d o  n o t  v a l u e  t h e i r  o w n  l i v e s  
h a v e  p i c k e d  f i g h t s  w i t h  C h a r l e s  B a r k l e y ,  i n  a n d  o u t s i d e  o f  v a r i o u s  d r i n k i n g  
e s t a b l i s h m e n t s .  S o  f a r  a s  I  k n o w ,  B a r k l e y  h a s  n e v e r  l o s t  o n e  o f  t h e s e  f i g h t s ,  b u t  h e  
h a s  c o m e  u n d e r  i n c r e a s i n g  a t t a c k  f o r  e v e n  b e i n g  i n  p l a c e s  w h e r e  s u c h  a l t e r c a t i o n s  
c o u l d  o c c u r ,  a n d  f o r  r e s p o n d i n g  t o  t h e s e  c h e m i c a l l y  a l t e r e d  s i m p l e t o n s  w i t h  a  l e s s  
t h a n  c o o l  h e a d .  
" C h a r l e s ! "  p e o p l e  s a y .  " D o n ' t  y o u  k n o w  t h a t  y o u  a r e  w a t c h e d  a n d  a d m i r e d  b y  
t h o u s a n d s  o f  y o u n g  p e o p l e ?  T h a t  t h o u s a n d s  o f  y o u n g  m e n  w a n t  t o  b e  j u s t  l i k e  y o u ? "  
T o  w h i c h  M r .  B a r k l e y  h a s  r e s p o n d e d ,  " I  a m  n o t  a  r o l e  m o d e l . "  K a r l  M a l o n e ,  
a n o t h e r  l a r g e  p r o f e s s i o n a l  b a s k e t b a l l  p l a y e r ,  h a s  t a k e n  i s s u e  w i t h  B a r k l e y ' s  
r e s p o n s e ,  a n d  h a s  t r i e d  t o  c o n v i n c e  B a r k l e y  t h a t  h i s  p e r s o n a l  d e c i s i o n  N O T  t o  b e  a  
r o l e  m o d e l  d o e s n ' t  c h a n g e  t h e  f a c t  t h a t  h e  I S  o n e - l i k e  i t  o r  n o t .  
T o  d a t e ,  B a r k l e y  h a s  n o t  b a c k e d  d o w n  ( f r o m  a n y t h i n g ) ;  h e  p e r s i s t s  i n  b e l i e v i n g  
a n d  i n  s t a t i n g  t h a t  h e  i s  a  p r o f e s s i o n a l  a t h l e t e ,  n o t  a  r o l e  m o d e l ;  t h a t  p a r e n t s  a r e  t h e  
r i g h t f u l  r o l e  m o d e l s  f o r  t o d a y ' s  y o u n g  p e o p l e .  
I  w o u l d  l i k e  t o  p o i n t  o u t  a  w a y  i n  w h i c h  u n i v e r s i t y  p r o f e s s o r s  a r e  r o l e  m o d e l s  f o r  
t h e  n e x t  g e n e r a t i o n .  Y o u  m i g h t  ( l i k e  B a r k l e y )  d e c i d e  t h a t ,  w h a t e v e r  W h i t e  s a y s ,  y o u  
a r e  a  p r o f e s s o r ,  a n d  n o t  a  r o l e  m o d e l .  L i k e  M a l o n e ,  h o w e v e r ,  I  w i l l  s a y  t h a t  a l l  o f  u s  
a r e  r o l e  m o d e l s ,  t h a t  w e  h a v e  n o  c h o i c e ,  a n d  t h a t  w e  h a v e  a n  e t h i c a l  r e s p o n s i b i l i t y  t o  
b e  t h e  b e s t  r o l e  m o d e l s  w e  c a n  b e .  
G r a n d  V a l l e y  R e v i e w  •  3  
The Teacher as Role Model 
In The Process of Education, Jerome Bruner (1977) writes that 
The teacher is . . . an immediately personal symbol of the 
educational process, a figure with whom students can identify and 
compare themselves. Who is not able to recall the impact of some 
particular teacher-an enthusiast, a devotee of a point of view, a 
disciplinarian whose ardor came from love of a subject, a playful but 
serious mind? There are many images, and they are precious. Alas, 
there are also destructive images: the teachers who sapped 
confidence, the dream killers, and the rest of the cabinet of horrors 
(pp. 90-91 ). 
Bruner argues that these powerful images of teachers, whether precious or 
destructive, become entwined with students' images of subject matter. And 
according to Dewey (1933}, ". . . the influence of the teacher's personality is 
intimately fused with that of the subject"; he writes that "the [student] does not 
separate or even distinguish the two" (p. 233). Students simultaneously study both 
subject matter and teacher; the two become one in their minds. And if a teacher's 
behavior and personality seem to spring more from the cabinet of horrors than from 
the hall of fame, Dewey argues that students' attitudes toward the subject matter will 
be influenced accordingly. He concludes that "Example is more potent than precept, 
and a teacher's best conscious efforts may be more than counteracted by the 
influence of personal traits that he is unaware of or that he regards as unimportant" 
(p. 232). 
Dewey does not limit the influence of the teacher's personality, attitude, and 
"style" to students' attitudes toward subject matter. He writes that teachers exert 
profound influence upon students' "morals and manners, upon character, upon 
habits of speech and social bearing" (p. 233). And with this Giovanni Gentile ( 1922) 
would concur, for he writes that teachers must be acutely aware of their moral 
influence upon students. In his view, 
nothing [is] more harmful to the school than the conviction that the 
moral formation of man is not the entire purpose of education, but 
only a part of its content. It is indispensable, I maintain, that the 
educator have the reverent consciousness of the extremely delicate 
moral value of every single word which he addresses to his pupils 
and of the profoundly ethical essence of the instruction which he 
imparts to them (pp. 162-163). 
We hear very little today of the moral roots and ramifications of instruction, 
perhaps because so many of us have come to believe that morality is intensely 
personal and almost exclusively individual, that intellectual pursuits can be 
abstracted and removed from the moral morass, that instruction can be viewed 
superficially, focusing on the style of what we call "delivery" while ignoring the moral 
freight inherent in a particular style. We and our students are not often reflectively 
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1 o t  o f t e n  r e f l e c t i v e l y  
a w a r e  o f  t h e  m o r a l  v a l u e  o f  e v e r y  t e a c h e r - s t u d e n t  i n t e r a c t i o n ,  a n d  t h a t  w e  s h o u l d  b e  
" r e v e r e n t l y  c o n s c i o u s "  o f  o u r  m o r a l  r e s p o n s i b i l i t i e s  a s  t e a c h e r s  s o u n d s  a l m o s t  
l u d i c r o u s l y  o x y m o r o n i c  t o  e a r s  a c c u s t o m e d  t o  t h e  c y n i c a l  d i s c o u r s e  o f  t h e  m o d e r n  
a c a d e m y .  
B u t  p e r h a p s  r e v e r e n t  c o n s c i o u s n e s s  i s  i n  o r d e r  t o d a y ,  a n d  e s p e c i a l l y  h e r e  a t  
G r a n d  V a l l e y .  A  h i g h  p e r c e n t a g e  o f  o u r  s t u d e n t s  i n  t h e  d i s c i p l i n e s  a r e  f u t u r e  t e a c h e r s  
( m o r e  t h a n  o n e  i n  t e n ) ,  a n d  t h e r e  i s  m o u n t i n g  a n d  c o n v i n c i n g  e v i d e n c e  t h a t  t h e  
a t t i t u d e s ,  t e c h n i q u e s  a n d  s t r a t e g i e s  a d o p t e d  b y  p r o f e s s o r s  i n  t h e  d i s c i p l i n e s  w i l l  b e  
a d o p t e d  b y  t h e s e  f u t u r e  t e a c h e r s  w h e n  t h e y  e n t e r  t h e i r  K - 1 2  c l a s s r o o m s .  H o w  w e  
t e a c h  t o d a y - n o t  j u s t  w h a t  w e  t e a c h ,  b u t  h o w  w e  t e a c h - a n d  h o w  w e  i n t e r a c t  w i t h  
s t u d e n t s  o n  a  d a i l y  b a s i s  w i l l  d i r e c t l y  i n f l u e n c e  t h e  e d u c a t i o n  o f  t h o u s a n d s  o f  
s t u d e n t s  i n  t h e  p u b l i c  s c h o o l s .  I n  m y  v i e w ,  w e  c a n n o t  e s c a p e  o u r  e t h i c a l  
r e s p o n s i b i l i t y  t o  o u r  o w n  s t u d e n t s  a n d  t o  t h e i r  f u t u r e  s t u d e n t s .  
T H E  A P P R E N T I C E S H I P  O F  O B S E R V A T I O N  
T e a c h e r  T r a i n i n g  a t  G r a n d  V a l l e y  
N e a r l y  2 , 0 0 0  o f  G r a n d  V a l l e y ' s  1 3 , 0 0 0  s t u d e n t s  a r e  p r o s p e c t i v e  t e a c h e r s .  I n  
s o m e  i n d i v i d u a l  u n i t s ,  t h e  p e r c e n t a g e  i s  a s t o u n d i n g .  I n  m y  o w n  d e p a r t m e n t ,  f o r  
e x a m p l e ,  n e a r l y  t w o  t h i r d s  o f  t h e  s t u d e n t s  a r e  p r e p a r i n g  t o  b e  t e a c h e r s .  A l t h o u g h  
p e o p l e  w i t h  p o w e r  s n i c k e r e d  a t  m e  w h e n  I  a s k e d  t h e m  i f  t h e r e  w a s  a  w a y  t o  
d e t e r m i n e  h o w  m a n y  s t u d e n t s  i n  a  g i v e n  g e n e r a l  e d u c a t i o n  c o u r s e  a r e  c o n s i d e r i n g  
e d u c a t i o n  a s  a  c a r e e r ,  m y  h u n c h  i s  t h a t ,  i n  e v e r y  g e n .  e d .  c l a s s  o f  3 0  o r  s o  s t u d e n t s ,  
t h e r e  a r e  5  o r  s o  p r o s p e c t i v e  t e a c h e r s .  I n  m y  o w n  E n g l i s h  1 5 0  c o u r s e  t h i s  s e m e s t e r ,  
5  o f  t h e  2 6  s t u d e n t s  a r e  s e r i o u s l y  c o n s i d e r i n g  e d u c a t i o n  a s  a  c a r e e r .  T h a t  m i g h t  n o t  
s o u n d  l i k e  m a n y ,  b u t  w h e n  y o u  c o n s i d e r  t h a t  e a c h  o f  t h o s e  t e a c h e r s  w i l l ,  i n  t h e  f i r s t  
y e a r  o f  t e a c h i n g ,  b e  r e s p o n s i b l e  f o r  t h e  e d u c a t i o n  o f  3 0  e l e m e n t a r y  c h i l d r e n  o r  1 5 0  
s e c o n d a r y  s t u d e n t s ,  t h e i r  p r e s e n c e  i s  m a g n i f i e d .  S i t t i n g  b e f o r e  u s  i n  o u r  c l a s s r o o m s  
a r e  b o t h  f u t u r e  t e a c h e r s  a n d ,  i n  a  r e a l  s e n s e ,  t h e  f u t u r e  s t u d e n t s  o f  t h o s e  f u t u r e  
t e a c h e r s .  
T h e  E f f e c t s  o f  t h e  P a s s i v e  A p p r e n t i c e s h i p  
W h e n  w e  t h i n k  o f  t h e  a p p r e n t i c e s h i p  o f  t e a c h e r s ,  w e  g e n e r a l l y  t h i n k  o f  t h e  
d e l i b e r a t e ,  a c t i v e  a p p r e n t i c e s h i p  u s u a l l y  c a l l e d  s t u d e n t  t e a c h i n g .  B u t  t h e  a c t i v e  
a p p r e n t i c e s h i p  o f  s t u d e n t  t e a c h i n g  i s  a l w a y s  p r e c e d e d  b y  a  p a s s i v e  
a p p r e n t i c e s h i p - a n  a p p r e n t i c e s h i p  i n  w h i c h  w e  a r e  t h e  m a s t e r s .  L o n g  b e f o r e  o u r  
f u t u r e  t e a c h e r s  a r e  a d m i t t e d  t o  t h e  S c h o o l  o f  E d u c a t i o n ,  t h e y  e n t e r  s c h o o l  a s  
s t u d e n t s .  F r o m  t h e  t i m e  t h e y  f i r s t  s e t  f o o t  i n  a  c l a s s r o o m ,  t h e y  b e g i n  t o  s t u d y  t h e i r  
t e a c h e r s  a n d  t o  l e a r n  w h a t  i t  i s  t o  t e a c h .  E a c h  t e a c h e r  i s  d i s s e c t e d .  W h a t ' s  i m p o r t a n t  
t o  t h i s  t e a c h e r ?  W h a t  a r e  t h e  r u l e s  h e r e ?  H o w  c a n  w e  g e t  b a c k  a t  t h i s  t e a c h e r ?  H o w  
d o e s  t h e  t e a c h e r  f e e l  a b o u t  u s ?  H o w  d o e s  t h i s  p r o f .  t r y  t o  g e t  u s  t o  l e a r n ?  H o w  d o e s  
t h e  p r o f .  r e a c t  w h e n  w e  d o n ' t ?  
G r a n d  V a l l e y  R e v i e w  •  5  
Lortie (1975) has called this long experience as students of teachers the 
"apprenticeship of observation." Of course, because students sail only before the 
mast, they can never really know what the job of teaching entails until they must 
stand abaft as student-teachers. And it is in the formative days of student-teaching 
when the apprenticeship of observation most influences future teachers. 
Many researchers (e.g., Grossman, 1990; Ritchie & Wilson, 1993) have 
demonstrated that when student-teachers don't know what to do, when they 
approach an impasse in their teaching, they revert to how they themselves were 
taught during their passive apprenticeship of observation. It is important for us to 
remember that our students' last experience before teaching is with us; we are the 
last role-models they will observe during their passive apprenticeship. Student 
teachers tend to carry with them into their K-12 classrooms the attitudes, 
approaches, and strategies they have most recently observed, even when those 
approaches and strategies are totally inappropriate to their present K-12 situation. I 
am thinking just now of the student in a recent study (White, 1994) who, in teaching a 
poem by Mark Van Doren to a group of 7th-graders, began his lesson by asking the 
7th-graders to compare the poetic styles of Ginsberg and Frost. 
Mismatches such as this are common, because in college, students have 
developed a set of assumptions about teaching and a set of assumptions about 
subject matter that have evolved concomitantly but independently (Smith, 1993). 
This has led some to call for an emphasis upon "pedagogical content knowledge," 
the knowledge not just of content and not just of pedagogy, but of how to teach 
particular content (Shulman, 1986; Grossman, 1990). This emphasis upon 
pedagogical content knowledge in teacher training springs from Dewey's (1904) 
notion that prospective teachers must learn subject matter with a view toward 
teaching that subject matter to others. 
As professors in the disciplines, it is important for us to know and remember that 
a few courses in pedagogy housed in a teacher education program cannot equip 
future teachers with pedagogical content knowledge, and cannot overcome the 
influence of years of observational apprenticeship. Ritchie & Wilson (1993) conclude, 
for example, that the apprenticeship of observation in the disciplines 
plays a much more significant role in determining our preservice 
teachers' understandings of writing, reading, and language learning; 
their understandings of themselves as teachers; and their visions of 
education. This apprenticeship extends from pre-school to young 
adulthood and is ... pervasive and powerful, involving almost every 
class these students have taken and almost every teacher with 
whom they have interacted. Their experience of a few [methods 
courses] does not shape their understandings. Instead, it is their 
experience as students in this other accidental apprenticeship ... 
that determines who these students believe themselves to be and 
what they do as teachers" (p. 68). 
In short, we cannot afford to say, "I concentrate on my subject matter. My manner 
of presentation is practically irrelevant because that is an issue of preference, 
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personality and styl• 
Education's job to te 
our approaches to s1 
our chosen teaching 
and students and te 
educator," a prepare 
upon us to be good c 
But how do we c 
teachers? Dewey (' 
teaching (and living). 
essential to being a1 
students, our attitude 
Attitudes Toward S1 
In order to model 
about our relationshi 
the subject matter. \.1\J 
material, being just a 
opinions, and previoL 
focus on developing 
analysis of contem~ 
conclusion: k-12 te 
conversation; studen 
floor the vast majori 
whatever the teache 
says. In many case~ 
students being intelle 
their classroom resp 
follow assigned proce 
Future teachers < 
demonstrate that the' 
very, very seriously. 
work as teachers, a 
experience of laborin! 
a student's knocking 
students at this unive 
our disciplines and as 
to share in our subjec 
n t s  o f  t e a c h e r s  t h e  
s a i l  o n l y  b e f o r e  t h e  
1 t a i l s  u n t i l  t h e y  m u s t  
; ;  o f  s t u d e n t - t e a c h i n g  
l a c h e r s .  
N i l s o n ,  1 9 9 3 )  h a v e  
t o  d o ,  w h e n  t h e y  
e y  t h e m s e l v e s  w e r e  
;  i m p o r t a n t  f o r  u s  t o  
;  w i t h  u s ;  w e  a r e  t h e  
1 r e n t i c e s h i p .  S t u d e n t  
: : > o m s  t h e  a t t i t u d e s ,  
d ,  e v e n  w h e n  t h o s e  
s e n t  K - 1 2  s i t u a t i o n .  I  
4 )  w h o ,  i n  t e a c h i n g  a  
l e s s o n  b y  a s k i n g  t h e  
l e g e ,  s t u d e n t s  h a v e  
f  a s s u m p t i o n s  a b o u t  
l e n t l y  ( S m i t h ,  1 9 9 3 ) .  
c o n t e n t  k n o w l e d g e , "  
b u t  o f  h o w  t o  t e a c h  
1 i s  e m p h a s i s  u p o n  
· o m  D e w e y ' s  ( 1 9 0 4 )  
w i t h  a  v i e w  t o w a r d  
v  a n d  r e m e m b e r  t h a t  
· o g r a m  c a n n o t  e q u i p  
3 n n o t  o v e r c o m e  t h e  
s o n  ( 1 9 9 3 )  c o n c l u d e ,  
i n e s  
J r  p r e s e r v i c e  
3 g e  l e a r n i n g ;  
e i r  v i s i o n s  o f  
J O I  t o  y o u n g  
a l m o s t  e v e r y  
t e a c h e r  w i t h  
3 W  [ m e t h o d s  
1 d ,  i t  i s  t h e i r  
n t i c e s h i p  . . .  
l S  t o  b e  a n d  
~t m a t t e r .  M y  m a n n e r  
1 s s u e  o f  p r e f e r e n c e ,  
p e r s o n a l i t y  a n d  s t y l e - c o n t e n t  i s  t h e  s u b s t a n c e  o f  m y  c o u r s e .  I t ' s  t h e  S c h o o l  o f  
E d u c a t i o n ' s  j o b  t o  t e a c h  t h e m  h o w  t o  t e a c h . "  N o t  t r u e .  F u t u r e  t e a c h e r s  a r e  s t u d y i n g  
o u r  a p p r o a c h e s  t o  s u b j e c t  m a t t e r ,  o u r  i n s t r u c t i o n a l  g o a l s  ( e v e n  w h e n  t h e y  a r e  t a c i t ) ,  
o u r  c h o s e n  t e a c h i n g  s t r a t e g i e s  a n d  t e c h n i q u e s ,  o u r  a t t i t u d e s  t o w a r d  s u b j e c t  m a t t e r  
a n d  s t u d e n t s  a n d  t e a c h i n g  a n d  l e a r n i n g .  I n  t h i s  s e n s e ,  e a c h  o f  u s  i s  a  " t e a c h e r  
e d u c a t o r , "  a  p r e p a r e r  o f  f u t u r e  t e a c h e r s .  W e  a r e  r o l e  m o d e l s ,  a n d  i t  i s  i n c u m b e n t  
u p o n  u s  t o  b e  g o o d  o n e s .  
H O W  T O  B E  A  G O O D  R O L E  M O D E L  
B u t  h o w  d o  w e  d o  t h a t ?  W h a t  d o e s  i t  t a k e  t o  b e  a  g o o d  r o l e  m o d e l  f o r  f u t u r e  
t e a c h e r s ?  D e w e y  (  1 9 4 4 )  w r i t e s  o f  f o u r  a t t i t u d e s  o f  m i n d  e s s e n t i a l  t o  e x c e l l e n t  
t e a c h i n g  ( a n d  l i v i n g ) .  I ' d  l i k e  t o  s t e a l  s o m e  o f  h i s  i d e a s  a n d  d e s c r i b e  t h r e e  a t t i t u d e s  
e s s e n t i a l  t o  b e i n g  a n  e x c e l l e n t  r o l e  m o d e l  f o r  f u t u r e  t e a c h e r s :  o u r  a t t i t u d e  t o w a r d  
s t u d e n t s ,  o u r  a t t i t u d e  t o w a r d  s u b j e c t  m a t t e r ,  a n d  o u r  a t t i t u d e  t o w a r d  l e a r n i n g .  
A t t i t u d e s  T o w a r d  S t u d e n t s :  F o s t e r i n g  D e m o c r a c y .  
I n  o r d e r  t o  m o d e l  a p p r o p r i a t e  a t t i t u d e s  t o w a r d  s t u d e n t s ,  w e  m u s t  t h i n k  n o t  o n l y  
a b o u t  o u r  r e l a t i o n s h i p  t o  t h e  s u b j e c t  m a t t e r ,  b u t  a b o u t  o u r  s t u d e n t s '  r e l a t i o n s h i p  t o  
t h e  s u b j e c t  m a t t e r .  W e  m u s t  v a l u e  w h a t  t h e  s t u d e n t s  b r i n g  t o  o u r  c l a s s r o o m s  a n d  o u r  
m a t e r i a l ,  b e i n g  j u s t  a s  c o n c e r n e d  a b o u t  w h a t  t h e y  b r i n g  ( i n  t e r m s  o f  l i f e  e x p e r i e n c e ,  
o p i n i o n s ,  a n d  p r e v i o u s  l e a r n i n g )  a s  w e  a r e  a b o u t  w h a t  t h e y  t a k e  a w a y ;  a n d  w e  m u s t  
f o c u s  o n  d e v e l o p i n g  t h e i r  t h i n k i n g  a l o n g  w i t h  o u r s .  I  s a y  t h i s  b e c a u s e  v i r t u a l l y  e v e r y  
a n a l y s i s  o f  c o n t e m p o r a r y  e d u c a t i o n  i n  t h e  U n i t e d  S t a t e s  c o m e s  t o  t h e  s a m e  
c o n c l u s i o n :  k - 1 2  t e a c h e r s  f a i l  t o  d r a w  t h e i r  s t u d e n t s  i n t o  t h e  e d u c a t i o n a l  
c o n v e r s a t i o n ;  s t u d e n t s '  l i v e s  a n d  e x p e r i e n c e s  a r e  l a r g e l y  i g n o r e d ;  t e a c h e r s  h o l d  t h e  
f l o o r  t h e  v a s t  m a j o r i t y  o f  t h e  t i m e ;  s t u d e n t s  a r e  e x p e c t e d  m e r e l y  t o  t a k e  n o t e  o f  
w h a t e v e r  t h e  t e a c h e r  t h i n k s ,  w h a t e v e r  t h e  t e a c h e r  k n o w s ,  w h a t e v e r  t h e  t e a c h e r  
s a y s .  I n  m a n y  c a s e s ,  t e a c h e r s  c a n  c a r r y  o n  t h e  b u s i n e s s  o f  t h e  d a y  w i t h o u t  a n y  
s t u d e n t s  b e i n g  i n t e l l e c t u a l l y  p r e s e n t  a n d  e n g a g e d ,  a n d  s t u d e n t s  c a n  f u l f i l l  m o s t  o f  
t h e i r  c l a s s r o o m  r e s p o n s i b i l i t i e s  b y  b e i n g  p h y s i c a l l y  p r e s e n t  a n d  b y  a p p e a r i n g  t o  
f o l l o w  a s s i g n e d  p r o c e d u r e s .  
F u t u r e  t e a c h e r s  a r e  i n  d i r e  n e e d  o f  e x a m p l e s ,  r o l e  m o d e l s  w h o  c o n s i s t e n t l y  
d e m o n s t r a t e  t h a t  t h e y  t a k e  t h e i r  s t u d e n t s ,  t h e i r  s t u d e n t s '  i d e a s ,  t h e i r  s t u d e n t s '  l i v e s  
v e r y ,  v e r y  s e r i o u s l y .  I n d e e d ,  t h e y  n e e d  t o  k n o w  t h a t  s t u d e n t s  a r e  e s s e n t i a l  t o  o u r  
w o r k  a s  t e a c h e r s ,  a n d  n o t  i n d i v i d u a l  u n i t s  o f  n e c e s s a r y  e v i l .  W e ' v e  a l l  h a d  t h e  
e x p e r i e n c e  o f  l a b o r i n g  d i l i g e n t l y  i n  o u r  o f f i c e s  o n  o u r  " w o r k "  a n d  b e i n g  i n t e r r u p t e d  b y  
a  s t u d e n t ' s  k n o c k i n g  o n  t h e  d o o r ,  i n t e r r u p t i n g  o u r  " w o r k . "  I  w o u l d  a r g u e  t h a t  t h e  
s t u d e n t s  a t  t h i s  u n i v e r s i t y  a r e  o u r  w o r k ,  a n d  t h a t  w e  a r e  o b l i g a t e d  a s  p r o f e s s o r s  i n  
o u r  d i s c i p l i n e s  a n d  a s  t e a c h e r  e d u c a t o r s  t o  i n v i t e  o u r  s t u d e n t s  t o  s h a r e  i n  o u r  i n q u i r y ,  
t o  s h a r e  i n  o u r  s u b j e c t  m a t t e r ,  t o  s h a r e  i n  o u r  t e a c h i n g .  
G r a n d  V a l l e y  R e v i e w  •  7  
Attitudes Toward Subject Matter: Fostering Whole-heartedness. 
Dewey (1944) describes whole-heartedness as "completeness of interest" and 
"unity of purpose"; he writes that whole-heartedness is nurtured by "absorption, 
engrossment, full concern with the subject matter for its own sake" (p. 176). This 
whole-heartedness, this genuine passion for subject matter is certainly crucial to 
effective teaching. Calkins ( 1986) argues that the best teachers teach with genuine 
passion (p. 1 02}, and Dewey, Bruner, and Gentile agree that our students will tend to 
appropriate our passion (or our lack of it) toward subject matter. 
1 would suggest that perhaps we need to take a hard look at ourselves and our 
attitude toward our subject matter. How did we come to this subject matter anyway? 
What is it about our discipline that attracted us in the first place? Are we just teaching 
a subject, going through the motions, or are we teaching what we love about the 
subject? Are we looking for ways in which we can bring into our classrooms the 
results of our ongoing research, the findings of our more passionate inquiries? 
Students love to hear about their professors' creative and disciplined scholarship--
perhaps because it is the only time they see the sparkle of passion in their eyes. 
It seems to me that we can be excused for failing in some of our attempts at 
teaching; we sometimes try a new approach, a new text, a new assignment, a new 
test-and it doesn't work. That is part of teaching. Such "mistakes" can be corrected, 
and students (as well as teachers) can learn from them when they are discussed 
openly. But the damage done by a lack of genuine passion is perhaps irreparabl~. 
Many of our elementary schools and high schools are icily passionless. Students 1n 
those schools often hear the words, "Look, I know you don't like this stuff. I don't like 
it any more than you do. But we've got to get through this because there's a test. ... " 
At the university, where we so highly value teaching and the life of the mind, we must 
be especially diligent to maintain and to cultivate passion, our own and that of our 
students, toward our subject matter. As our future teachers then appropriate our 
passion, they will never be satisfied with passionless presentations in their own 
classrooms. 
Attitudes Toward Learning: Fostering Empathy. 
It should go without saying that as professors and teachers we are to be learners 
ourselves. Ordinarily, however, when this argument is advanced it is connected to 
the notion of the teacher/scholar, the researcher who because of her zeal for 
teaching and her passion for her subject matter continues to discover, integrate, and 
apply the fruits of research. But I would like to leave you with another view, a 
practical suggestion as to how we might both demonstrate a healthy attitude toward 
learning and also foster empathy between teachers and students (m our classroom 
as well as in the future classrooms of our students). Become a student. Learn 
something new. I don't mean something within the realm of your area of expert!se 
or your research specialty. I don't even mean "broadening" yourself by becom1ng 
more expert, through intensive personal study, in an academic area you're likely to 
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teach at some time. I me< 
of the apprenticeship o 
direction of a teacher witt 
Since last May, I've 
especially able and excef 
new has in some ways r· 
of the lessons I've learn1 
Spanish, I found myself a 
First, I was amazed tc 
me. I want to know that v. 
to study languages, and • 
valuable, but now I am f 
journey brings tremendOl 
the "train station words" 
student: "How am I gain~ 
I am also rediscover 
learning, of valuing and e 
at my mistakes, and he c 
my teacher that my Arg 
weeks because of a sew• 
"make water," my teache 
wrong verb, but why I ha• 
to my rather egregious e 
and tener. He knows th; 
grace"; and although to t 
errors with me, helping 
source of my misunders· 
clarity of understanding. 
Related to the import• 
being a novice in the pn 
me that some things w 
Experts forget how diffic1 
seems self-evident. As 
people? Why can't they 
like, "Why does he expla 
I'm still wrestling with the 
it licked, I discover anot~ 
had identified simply do r 
communicating, not to IE 
"Your hearers will under~ 
My colleagues and I i 
feeling like novices of la1 
to force ourselves to be 
software that had previo1 
1 e s s .  
e s s  o f  i n t e r e s t "  a n d  
J r e d  b y  " a b s o r p t i o n ,  
s a k e "  ( p .  1 7 6 ) .  T h i s  
;  c e r t a i n l y  c r u c i a l  t o  
5  t e a c h  w i t h  g e n u i n e  
·  s t u d e n t s  w i l l  t e n d  t o  
3 t  o u r s e l v e s  a n d  o u r  
> j e c t  m a t t e r  a n y w a y ?  
A r e  w e  j u s t  t e a c h i n g  
1 t  w e  l o v e  a b o u t  t h e  
o u r  c l a s s r o o m s  t h e  
l a s s i o n a t e  i n q u i r i e s ?  
~iplined s c h o l a r s h i p - -
o n  i n  t h e i r  e y e s .  
e  o f  o u r  a t t e m p t s  a t  
" '  a s s i g n m e n t ,  a  n e w  
a s "  c a n  b e  c o r r e c t e d ,  
1  t h e y  a r e  d i s c u s s e d  
p e r h a p s  i r r e p a r a b l e .  
s i o n l e s s .  S t u d e n t s  i n  
!  t h i s  s t u f f .  I  d o n ' t  l i k e  
s e  t h e r e ' s  a  t e s t .  . . .  "  
o f  t h e  m i n d ,  w e  m u s t  
o w n  a n d  t h a t  o f  o u r  
t h e n  a p p r o p r i a t e  o u r  
1 t a t i o n s  i n  t h e i r  o w n  
w e  a r e  t o  b e  l e a r n e r s  
: e d  i t  i s  c o n n e c t e d  t o  
3 u s e  o f  h e r  z e a l  f o r  
s c o v e r ,  i n t e g r a t e ,  a n d  
w i t h  a n o t h e r  v i e w ,  a  
e a l t h y  a t t i t u d e  t o w a r d  
n t s  ( i n  o u r  c l a s s r o o m  
n e  a  s t u d e n t .  L e a r n  
r o u r  a r e a  o f  e x p e r t i s e  
~ourself b y  b e c o m i n g  
c  a r e a  y o u ' r e  l i k e l y  t o  
t e a c h  a t  s o m e  t i m e .  I  m e a n ,  l e a r n  s o m e t h i n g  n e w .  F r o m  a  t e a c h e r .  R e e n t e r  t h e  w o r l d  
o f  t h e  a p p r e n t i c e s h i p  o f  o b s e r v a t i o n  y o u r s e l f ,  a n d  s t u d y  s o m e t h i n g  u n d e r  t h e  
d i r e c t i o n  o f  a  t e a c h e r  w i t h  a n  e y e  b o t h  t o  l e a r n i n g  a n d  t o  t e a c h i n g .  
S i n c e  l a s t  M a y ,  I ' v e  b e e n  s t u d y i n g  S p a n i s h  f o r  s e v e r a l  h o u r s  a  w e e k  w i t h  a n  
e s p e c i a l l y  a b l e  a n d  e x c e p t i o n a l l y  p a t i e n t  t u t o r .  T h i s  e x p e r i e n c e  o f  l e a r n i n g  s o m e t h i n g  
n e w  h a s  i n  s o m e  w a y s  r e v i t a l i z e d  m y  o w n  t e a c h i n g .  I ' d  l i k e  t o  s h a r e  w i t h  y o u  s o m e  
o f  t h e  l e s s o n s  I ' v e  l e a r n e d  d u r i n g  t h i s  o n g o i n g  a p p r e n t i c e s h i p :  a s  I  b e g a n  t o  s t u d y  
S p a n i s h ,  I  f o u n d  m y s e l f  a c t i n g  a n d  r e a c t i n g  a s  a  s t u d e n t .  
F i r s t ,  I  w a s  a m a z e d  t o  d i s c o v e r  h o w  i m p o r t a n t  t h e  p r a c t i c a l i t y  o f  m y  l e s s o n s  i s  t o  
m e .  I  w a n t  t o  k n o w  t h a t  w h a t  I  a m  d o i n g  w i l l  " h e l p  m e "  s o m e h o w .  I  h a v e  a l w a y s  l o v e d  
t o  s t u d y  l a n g u a g e s ,  a n d  a t  a  d e e p  l e v e l  I  b e l i e v e  t h a t  s t u d y i n g  S p a n i s h  i s  i n t r i n s i c a l l y  
v a l u a b l e ,  b u t  n o w  I  a m  p l a n n i n g  a  t r i p  t o  A r g e n t i n a  t o  v i s i t  f r i e n d s .  T h i s  i m p e n d i n g  
j o u r n e y  b r i n g s  t r e m e n d o u s  m o t i v a t i o n :  I  d o u b t  t h a t  I  w o u l d  h a v e  s o  s e r i o u s l y  s t u d i e d  
t h e  " t r a i n  s t a t i o n  w o r d s "  f o r  t h e i r  i n t r i n s i c  v a l u e  a l o n e .  I  h e a r d  m y s e l f  t h i n k i n g  l i k e  a  
s t u d e n t :  " H o w  a m  I  g o i n g  t o  u s e  t h i s ? "  
I  a m  a l s o  r e d i s c o v e r i n g  t h e  i m p o r t a n c e  o f  m a k i n g  m i s t a k e s  i n  t h e  p r o c e s s  o f  
l e a r n i n g ,  o f  v a l u i n g  a n d  e x p l o r i n g  m i s t a k e s .  M y  t e a c h e r  d o e s  n o t  e x p r e s s  f r u s t r a t i o n  
a t  m y  m i s t a k e s ,  a n d  h e  d o e s n ' t  l a u g h  a t  t h e m  ( a t  l e a s t ,  u n t i l  I  l e a v e ) .  B u t  w h e n  I  t o l d  
m y  t e a c h e r  t h a t  m y  A r g e n t i n e  f r i e n d s  h a d  b e e n  w i t h o u t  r u n n i n g  w a t e r  f o r  s e v e r a l  
w e e k s  b e c a u s e  o f  a  s e w e r  p r o b l e m  a n d  I  w a n t e d  t o  a s k  t h e m  i f  t h e y  w e r e  y e t  a b l e  t o  
" m a k e  w a t e r , "  m y  t e a c h e r  s m i l e d  a n d  h e l p e d  m e  t o  s e e  n o t  j u s t  t h a t  I  h a d  c h o s e n  t h e  
w r o n g  v e r b ,  b u t  w h y  I  h a d  m a d e  t h e  e r r o r  i n  t h e  f i r s t  p l a c e .  B e c a u s e  o f  h i s  r e s p o n s e  
t o  m y  r a t h e r  e g r e g i o u s  e r r o r ,  I  r e a l l y  l e a r n e d  t h e  d i f f e r e n c e  b e t w e e n  h a c e r ,  h a b e r ,  
a n d  t e n e r .  H e  k n o w s  t h a t ,  a s  a  t e a c h e r ,  " T o  l a u g h  w e r e  w a n t  o f  g o o d n e s s  a n d  o f  
g r a c e " ;  a n d  a l t h o u g h  t o  b e  g r a v e  s o m e t i m e s  e x c e e d s  a l l  p o w e r  o f  f a c e ,  h e  m i n e s  m y  
e r r o r s  w i t h  m e ,  h e l p i n g  m e  t o  s e e  t h e  l o g i c  b e h i n d  t h e m ,  h e l p i n g  m e  t o  s e e  t h e  
s o u r c e  o f  m y  m i s u n d e r s t a n d i n g ,  a n d  h e  p o i n t s  m e  f r o m  m y  m i s t a k e  t o w a r d  g r e a t e r  
c l a r i t y  o f  u n d e r s t a n d i n g .  
R e l a t e d  t o  t h e  i m p o r t a n c e  o f  m a k i n g  m i s t a k e s  i s  f e e l i n g  o n c e  a g a i n  t h e  w e i g h t  o f  
b e i n g  a  n o v i c e  i n  t h e  p r e s e n c e  o f  a n  e x p e r t .  M y  S p a n i s h  e x p e r i e n c e  h a s  r e m i n d e d  
m e  t h a t  s o m e  t h i n g s  w h i c h  s e e m  e a s y  t o  t h e  e x p e r t  a r e  t e r r i b l y  h a r d  t o  l e a r n .  
E x p e r t s  f o r g e t  h o w  d i f f i c u l t  i t  c a n  b e  t o  l e a r n  w h a t ,  a f t e r  y e a r s  o f  c o n c e n t r a t e d  s t u d y ,  
s e e m s  s e l f - e v i d e n t .  A s  t e a c h e r s ,  w e  a s k  o u r s e l v e s ,  " W h a t ' s  w r o n g  w i t h  t h e s e  
p e o p l e ?  W h y  c a n ' t  t h e y  u n d e r s t a n d  t h i s  s i m p l e  d i s t i n c t i o n ? "  B u t  s t u d e n t s  s a y  t h i n g s  
l i k e ,  " W h y  d o e s  h e  e x p l a i n  i t  t h e  s a m e  w a y  t w i c e  w h e n  w e  d i d n ' t  g e t  i t  t h e  f i r s t  t i m e ? "  
I ' m  s t i l l  w r e s t l i n g  w i t h  t h e  d i s t i n c t i o n  b e t w e e n  p o r  a n d  p a r a .  J u s t  w h e n  I  t h i n k  I ' v e  g o t  
i t  l i c k e d ,  I  d i s c o v e r  a n o t h e r  n u a n c e ,  a n o t h e r  s i t u a t i o n  i n  w h i c h  t h e  c l e a r  d i s t i n c t i o n s  I  
h a d  i d e n t i f i e d  s i m p l y  d o  n o t  a p p l y .  M y  t e a c h e r  e n c o u r a g e s  m e  t o  k e e p  t r y i n g ,  t o  k e e p  
c o m m u n i c a t i n g ,  n o t  t o  l e t  m y  s y s t e m a t i c  c o n f u s i o n  p r e v e n t  m e  f r o m  e x p e r i m e n t i n g .  
" Y o u r  h e a r e r s  w i l l  u n d e r s t a n d  y o u  a n d  w i l l  c o r r e c t  y o u ;  l i t t l e  b y  l i t t l e ,  y o u ' l l  g e t  i t . "  
M y  c o l l e a g u e s  a n d  I  i n  E n g l i s h  h a v e  h a d  s o m e  f r e s h  e x p e r i e n c e  w i t h  t h i s  a n d  a r e  
f e e l i n g  l i k e  n o v i c e s  o f  l a t e  b e c a u s e  o f  o u r  n e w  c o m p u t e r  l a b s .  M a n y  o f  u s  h a v e  h a d  
t o  f o r c e  o u r s e l v e s  t o  b e c o m e  a c q u a i n t e d  f o r  t h e  f i r s t  t i m e  e i t h e r  w i t h  h a r d w a r e  o r  
s o f t w a r e  t h a t  h a d  p r e v i o u s l y  b e e n  u n f a m i l i a r .  S o m e  o f  o u r  c o l l e a g u e s  h a v e  t a u g h t  u s  
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much about the machines and the programs and about how to use them effectively 
in English 150. But it has not been easy for all of us to learn. As I eavesdrop on my 
colleagues' teaching and carefully watch my own teaching in the computer labs, I am 
amazed at how patient we are with students who do not immediately grasp the 
intricacies of computerized word processing. We offer help, we sympathize, we 
arrange for technical assistance-because we ourselves have been forced to 
remember what it is to be a novice in a classroom situation. 
Positive reinforcement is important to the novice. I've worked hard at learning 
Spanish, and though I know I make mistakes, I want my work to be rewarded. There 
are days when I live to hear my teacher say, "Muy bien, Brian!" This has helped me 
to remember to say "well done" when a student takes a risk in class or on a paper, 
when a student fights through confusion and grasps a concept in a novel way, when 
a student does better than she thought she could. 
I could say more about my lessons from Spanish. I simply want to encourage you 
to become a student again, to see the other side of the desk again, to feel the 
uncertainties familiar to even our brightest and most diligent students. Having been 
reminded of these things, we will be even more effective role models for our future 
teachers. 
CONCLUSION 
I believe that we have a responsibility to acknowledge and accept our position as 
role models for future teachers; to model appropriate attitudes towards students, 
subject matter, and work; to recognize that our preservice teachers' future students 
are present with us in our teaching and planning. We cannot afford to concentrate 
only on our subject matter: future teachers are carefully observing and often 
unconsciously appropriating pedagogical approaches, our manner, our attitudes, 
even our morals (our sense of what is right and wrong in the classroom, what is 
appropriate and inappropriate behavior and speech). Many of them will carry much of 
us into their K-12 classrooms. 
Of course, future teachers must learn to sift and winnow both our subject matter 
and our styles. They must become more conscious of the sources of their 
pedagogical, curricular, and even their personal predilections. But I would also argue 
that, as the masters in their passive apprenticeship, and as the masters of their 
culminating experience in the passive apprenticeship, we must model attitudes, 
styles, choices, responses, and approaches that are worthy, that will enhance their 
teaching in the public schools. 
If Charles Barkley were here, he would no doubt want to punch me in the nose. 
Perhaps you'd like to try. If you do, throw your punch well; future teachers are 
watching. 
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